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Introduction to the Course. The job of a history teacher is not an easy one. In addition to keeping up with the predictable tasks of 
prepping, grading papers, counseling students, attending faculty meetings, talking with parents, and laboring to meet state and federal 
standards, history teachers must also wade through a swampy expanse of pedagogical and practical questions. What, in fact, is the 
purpose of history education at the secondary level? How can one keep students’ attention on the subject at hand? How might we 
balance the lofty promises of historical inquiry with the driving demands of the Regents exam? And finally: What am I going to teach 
tomorrow? 

This class is meant to arm you, as you make your way through these dilemmas, with a strong set of pedagogical methods—
methods that will hopefully guide you in your endeavors to teach young people to harness their curiosity to inquiry and learning. At 
the core of this work is the idea that history and social studies classrooms, at their best, can function as laboratories—sites where you 
can help your students develop critical analytical skills; read text and image with a critical eye; ask smart questions; and wonder about 
the meaning and uses of the past. The task of a history teacher, after all, is not simply to teach skills and facts but also to help students 
develop intellectual habits of mind that will enable them to do well on standardized tests and to face down the big challenges that they 
will encounter as adult residents of a democracy. 

By the end of this course, students will know how to read primary source documents closely, they will understand and know 
how to deploy a range of pedaogogical methods for teaching critical historical thinking and social studies topics to middle and high 
school students. They will also know how to design a standards-aligned, engaging lesson and unit plans based on provocative and 
effective essential questions.  

Throughout we will ask: how can we combine the state and federal mandates with the goals of critical historical analysis? How 
can we frame productive and engaging historical questions? How do historians think about and read text and image for meaning?  And 
how can we translate complicated historical ideas and investigations into engaging and dynamic classroom-ready lessons and units? 
 



Required Readings. Please acquire (either by downloading or purchasing) the following: 
 

•The New York State Social Studies Standards (available at http://www.emsc.nysed.gov/ciai/socst/ssrg.html)  
 
•The National Council for the Social Studies Standards (available for purchase at 
http://www.socialstudies.org/standards/curriculum) 
 
•The National Assessment of Educational Progress U.S. History Framework (available at 
http://www.nagb.org/publications/frameworks/history_06.pdf)  

 
Additional Required Readings are available on this course’s Blackboard site.  
 
Written Assignments and Grading Policy. Assignments are all meant to help you develop your skills as a critical historical thinker 
and a competent teacher of historical thinking to young people. Descriptions of written assignments will be handed out in class.  
 

•Class Participation and In-Class Presentations: ………………………………………......................…35% 
•Reading Response Papers and Written Peer Comments: ……………………………………………...15% 
•Unit Plan……………………………………………………………………………..……………..…..10% 
•Lesson Plan #1: …………………………………………………………..……………………….........10% 
•Revision of Lesson Plan #1: …………………………………...…………………………………….…15% 
•Lesson Plan #2 (in groups)..………………………………………………...…………………………..10% 
•Book Review…………………………………………………………………………………………….5% 
                  Total:                    100% 

 
 
 
 
 
 
 



PLEASE NOTE: STUDENTS ENROLLED IN THIS CLASS SHOULD ARRANGE TO CHECK THEIR NEWPALTZ.EDU 
ACCOUNTS ON A REGULAR BASIS, AS INFORMATION REGARDING READINGS, ASSIGNMENTS, AND OTHER 
IMPORTANT MATTERS WILL BE INTERMITTENTLY COMMUNICATED VIA EMAIL. It is expected that students will read 
all class-related digital communiqués as they arrive in their emailbox.  

Requirements for Written Work. All written work should be typed and double-spaced with reasonable margins and reasonably-sized 
font. Assignments will be collected in class on the days they are due. Late papers will be marked down one letter grade for each 
calendar day overdue, unless an extension has been cleared with me in advance.  

Class Participation. As future social studies teachers it is imperative you become comfortable playing an active role in class 
discussions. As such, this class will follow a format that essentially requires the involvement and participation of all students. It is 
therefore very important that you arrive each day on time and with the assigned readings and required assignments completed, ready 
to engage actively in class discussion.  

Attendance. All students are responsible for the material covered in each class period. Excused absences should be cleared with me in 
advance, and the students in question should arrange to make up missed work and to get notes from class from a student peer. Please 
note that in-class assignments missed due to unexcused absences may not be made up. Students who accumulate three (3) or more 
unexcused absences will receive an F for class participation. 

Academic Integrity Statement. Students are expected to maintain the highest standards of honesty in their college work. Cheating, 
forgery, and plagiarism are serious offenses, and students found guilty of any form of academic dishonesty are subject to disciplinary 
action. For definitions of these offenses, as well as the process that a faculty member will follow if a student is found to be engaging 
in any form of academic dishonesty, see the section on Academic Integrity in the Advising Handbook, available at 
www.newpaltz.edu/acadadv. 

Disability Resource Center. Students with documented disabilities who believe that they will need classroom and/or testing 
accommodations are encouraged to contact the Disability Resource Center in the Student Union Building, room 205, 257-3020 as 
close to the beginning of the semester as possible. The DRC will provide forms verifying the need for accommodations for you to 
deliver to your instructor. Reasonable accommodations will be put into place once the instructor receives the form.  

 



Schedule of Readings. Please note that readings and assignments are due the day they appear on the schedule. Always bring the 
day’s readings with you to class. This syllabus is subject to change in accordance with our progress.  
 

Week #, Date, 
Topic 

Readings due Writing Assignments Due Other Assignments 

Week 1, Sept. 7. 
Introductions. 

                                 --                                  --  

Week 2, Sept. 14. 
Approaches.  

•Robert Bain R., “‘They Thought the World 
Was Flat?’ Principles in Teaching High 
School History”  
 
•Excerpts from Thomas Holt, Thinking 
Historically: Narrative, Imagination, and 
Understanding 
 
• Mica Pollock, “Suggestions for Using this 
Book”  
 
 
 
 

Reading Response #1:  Write a short (5 
page max) response to either Robert Bain’s 
or Thomas Holt’s writings. What are the 
fundamental elements of historical 
interpretation that this scholar highlights? 
What strategies for teaching these elements 
does he suggest to you? What for you is the 
“golden nugget” that you take away from 
this article? How might you use the 
suggestions of this article as a “try 
tomorrow?” 
 
 
 
 
 
 
 
 
 
 
 
 

 



Week 3, Sept 21. 
Unit & Curriculum 
Planning, Part I 

•Table of Contents from the ASHP’s Who 
Built America 

 
•Davis and Woodman, “Introduction: 
History and Historians” from Conflict and 
Consensus in Modern American History  

 
•Mattson, “Pivotal Failures: Experiments in 
a Secondary History Classroom” Teaching 
U.S. History: Dialogues Among Social 
Studies Educators and Historians  
 
•Thomas Bender, “The Ocean World and 
the Beginnings of American History” from 
A Nation Among Nations 
 

Reading Response #2b: Identify three (of 
what are, for you, the most interesting) 
historical questions or debates that the 
Thomas Bender discusses in “The Ocean 
World.” Write a short blurb (of 1-4 
paragraphs each) on each question or debate 
that you identify. Include, in each blurb, 
each of the following:  
 
a)a clear statement of the question or debate;  
 
b)a statement about what Bender’s answer to 
this question, or position in this debate, is;  
 
c) one source (either a secondary source or a 
primary document) that Bender uses in his 
discussion of this question or debate;  
 
d)a statement about two or three historical 
events that Bender uses to help support his 
position.  
 
Finally, if you can, please indicate   an 
alternative historical way that historians 
have, or might, answered this question.  
 
 
 
 
 

Bring to class the 
following: 
 
1)two of the historical 
essays that you have 
written as part of your 
studies.  
 
2)the syllabus for the 
class(es) for which you 
wrote these essays. 



Week 4, Sept. 28. 
Unit & Curriculum 
Planning, Part II 

•Wiggins and McTighe, Understanding By 
Design, Chapter 5, “Essential Questions: 
Doorways to Understanding” 
 
•Gary Okihiro and the National Center for 
the Preservation of Democracy, “Fighting 
For Democracy: Educational Framework.”  
 
•Alan J. Singer (2003) Social Studies for 
Secondary Schools: Teaching to Learn, 
Learning to Teach, Chapter 3 (“How do you 
Plan a Social Studies Curriculum?”) and 
Chapter 4 (“How Do You Plan a Social 
Studies Unit?”)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Curriculum Map for the U.S. History 
Survey. 
 

Find and bring to 
class a primary 
document reader on a 
subject of your 
choosing. Note: choose 
carefully, as this is the 
sourcebook upon which 
you will base several 
upcoming assignments.  
 
Students may choose 
from the attached list, if 
they like. Those who want 
additional guidance in 
choosing a document 
reader are encouraged to 
make an appointment, as 
soon as possible, with the 
instructor. 



Week 5, Oct. 5. 
Thinking with 
Assessment. 

•Wiggins and McTighe, Understanding By 
Design, Chapter 6 (“Crafting 
Understandings”) and Chapter 7 (“Thinking 
Like an Assessor”) 

 
•Alan J. Singer (2003) Social Studies for 
Secondary Schools: Teaching to Learn, 
Learning to Teach, Chapters 8 and 9.  
 
 

Reading Response # 3: Critical 
Approaches to Documents. Students will 
each read a collection of documents 
organized around a theme from U.S. history, 
and write a short essay about it. In this essay, 
students should identify at least one (1) 
important historical question and at least one 
(1) important historical debate that the editor 
of your reader identifies. Please state these 
questions and debates in the plainest, most 
provocative language you can—“Why is 
there no socialism in the United States?” and 
“Who freed the slaves?” are well-phrased 
questions. Suggestive though it might be, “In 
what ways was Manifest Destiny a complex 
philosophy?” is a less provocative and 
pointed question. Try to get at the core issues 
here.  
 
Additionally, please select between 3 and 5 
primary documents from the reader that 
speak to—and offer evidence that help you 
answer—the question or debate you have 
identified. Describe and discuss these 
documents. What answers do they point to? 
How? How might you translate this question 
and these documents for use in the 
classroom? What additional or alternative 
information and materials might you need in 
order to design a lesson that jumps off from 
these ideas?  

 
 
 
 
 



Week 6, Oct. 12. 
Lessons, Part I: 
Teaching with 
Primary Documents. 

•Rachel Mattson, “Theater of the Assessed: 
Drama Based Pedagogies in the History 
Classroom,” Radical History Review 102 
(Fall 2008) 

 
•John DeRose, “History Textbooks ‘Theirs’ 
and ‘Ours’,” Rethinking Schools 22 (1) Fall 
2007.  

 
•Alan J. Singer (2003) Social Studies for 
Secondary Schools: Teaching to Learn, 
Learning to Teach, “How Do you Plan a 
Social Studies Lesson?” 
 
•“The New Deal: Robert Cohen interviewed 
by Rachel Mattson” 

Writing Assignment TBA  

Week 7, Oct. 19.  
Lessons, Part II: 
Drama Methods. 

                                 -- Unit Plan Assignment, in two parts: 
 
a)A UbD plan for a unit organized around a 
series of interconnecting historical debates, 
based on your primary document reader. 

 
b)A short explanatory essay (5 pages max) 
explaining the choices you made in this unit. 
Note: please bring two copies of this 
assignment to class—one for me, and one for 
your peer-reviewer. 
 
 
 
 

 



Week 7, Oct. 19.  
Lessons, Part II: 
Drama Methods. 

                                 -- Unit Plan Assignment, in two parts: 
 
a)A UbD plan for a unit organized around a 
series of interconnecting historical debates, 
based on your primary document reader. 

 
b)A short explanatory essay (5 pages max) 
explaining the choices you made in this unit. 
Note: please bring two copies of this 
assignment to class—one for me, and one for 
your peer-reviewer. 
 
 
 
 
 

 

Week 8, Oct. 26. 
Lessons Part III: 
Groupwork and 
Creativity. 

•Desai, Hamlin, and Mattson, History as 
Art, Art as History: Contemporary Art and 
Social Studies Education, Chapters 2 & 9. 

 
•History Alive: Engaging All Learners in 
the Diverse Classroom, Chapter 4 & 
Chapter 6 
 
•Chilcoat and Ligon, “’We Talk Here. This 
Is a School for Talking.’ Participatory 
Democracy from the Classroom out into the 
Community: How Discussion Was Used in 
the Mississippi Freedom Schools”  
 

Reading Response #4: Written comments 
on your peer’s unit plan. (2 pages). Note: 
Please bring two copies of this assignment to 
class—one for me, and one for the person 
whose lesson plan you reviewed. 
 

 

Week 9, Nov. 2. 
Learning How to 
Fish. 

Either of the following websites: 
 
•HERB: Social History for Every 
Classroom (herb.ashp.cuny.edu) 
 
or 

 
•Historical Thinking Matters 
(historicalthinking.org) 
 

Lesson Plan #1  
 
 

As a group, grad 
students will plan and 
facilitate today’s in-
class discussion—
about HERB, Historical 
Thinking Matters, and 
the complex task of 
adapting pre-made 
lessons for use in our 
classrooms.  



 
 
 
 
 
 

Week 10, Nov. 9. 
Pedagogy and 
Instruction 
Workshop.  

                                 -- Reading Response #5: Assessment 
Assignment. Design and write up 1)a 
written assignment connected to your lesson 
plan, and 2)a rubric that you might use to 
assess this assignment.  
 

 Bring to class a list of 
questions you have 
about registration for 
next semester. Also: 
register for graduation! 

Week 11, Nov. 16. 
Pedagogy and 
Instruction 
Workshop.  

                                 --   

--Nov. 23-- THANKSGIVING BREAK  NO CLASSES               -- 
Week 12, Nov. 30. 
Pedagogy and 
Instruction 
Workshop.  

 Revision of your First Lesson Plan 
Assignment (please submit your first draft 
of this lesson—the draft with my comments 
on it—along with your revision.) 
 

Supplemental Book 
Review. 

Week 13, Dec. 7. 
Pedagogy and 
Instruction 
Workshop.  

                                 -- Lesson Plan # 2 (in groups). Fieldwork Journals 
for FW II. 

Week 14, Exam 
Period.  Pedagogy 
and Instruction 
Workshop.  

                                 --   



 
 

Reading	Logs	Grading	Rubric	
	
Although	I	will	assign	letter	grades	to	other	class	assignments,	I	use	a	simpler	grading	system	for	your	reading	logs.	You	will	
receive	a	√,	a	√+,	a	√-,	or	an	F	for	these	writings.	Please	notice	that	it	will	be	very	hard	for	you	NOT	to	get	an	overall	grade	of	at	
least	A-	for	all	your	reading	logs	combined.		
	
Characteristics	of	a	√+	paper:	student	has	successfully	completed	the	assignment.		That	is,	he/she	has:	read	all	related	
reading	assignments	and	written	a	short	essay	that	demonstrates	that	they	understand	or	at	least,	are	attempting	to	
understand,	the	central	points	raised	in	those	readings.		Additionally,	the	student	has	gone	beyond	doing	this	adequately,	
either	by	bringing	their	own	concerns	into	conversation	with	the	concerns	addressed	in	the	readings	or	by	constructing	an	
exceptionally	well-organized	and	detailed	review	of	the	material.	This	is	equivalent	to	an	A.		
	
Characteristics	of	a	√	paper:	student	has	successfully	completed	the	assignment.		That	is,	he/she	has:	read	all	related	
reading	assignments	and	written	a	short	essay	that	demonstrates	that	they	understand	or	at	least,	are	attempting	to	
understand,	the	central	points	raised	in	those	readings.		This	is	equivalent	to	an	B+	
	
	Characteristics	of	a	√-	paper:	student	has	only	nominally	completed	the	assignment,	without	demonstrating	thoughtfulness	
or	creativity.	This	is	equivalent	to	a	C.		
	
Characteristics	of	an	F	paper.	student	has	not	successfully	completed	the	assignment.	That	is,	he/she	has	either:	not	handed	
in	any	paper,	handed	in	a	paper	that	does	not	address	the	central	tasks	of	the	assignment,	or	handed	in	a	paper	that	is	
excessively	short.		
	
	
	
 
 
 



 
 
 

For	Reading	Response	#	3:		
Critical	Approaches	to	Documents		

You	may	choose	from	the	following	books		
(from	the	Bedford	“A	Brief	History	with	Documents”	series)	

	
	

	
Michael	Vorenberg,	The	Emancipation	Proclamation:	A	Brief	History	with	Documents	

	
Jo	Ann	Argersinger,	The	Triangle	Fire:	A	Brief	History	with	Documents	

	
Ernesto	Chavez,	The	U.S.	War	With	Mexico:	A	Brief	History	with	Documents	

	
Colin	Calloway,	First	Peoples:	A	Documentary	Survey	of	the	American	Indian	

	
Jeffrey	Brown	Ferguson,	The	Harlem	Renaissance:	A	Brief	History	with	Documents	

	
Van	Gosse,	The	Movements	of	the	New	Left,	1950-1975:	A	Brief	History	with	Documents	

	
Thomas	J.	Brown,	The	Public	Art	of	Civil	War	Commemoration:	A	Brief	History	with	Documents	

	
Eric	Arnesen,	Black	Protest	and	the	Great	Migration:	A	Brief	History	with	Documents	

	
Richard	Polenberg,	The	Era	of	Franklin	D.	Roosevelt,	1933-1945:	A	Brief	History	with	Documents	

	
	

 



 


